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Study 1: How hearing number names guide attention and memory, and how it relates to prior knowledge

Behavior Measures

Pretest: Choosing a named multi-digit number (Prior knowledge)
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Main task: Match-to-sample task with or without names (Encoding hew numbers) 0.4 0.4
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Study 2: How early knowledge influences attention, action, and learning during real-time instruction (a summer camp study)

g ERIEE N =27, 4-to 6-year-olds (mean age = 5.34, N of males = 20) : Learning as a Dynamical System Quantifying dynamic multisensory and social interactions during instructions
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